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• Describe	 and	 explain	 the	 process	 of	 professional	 role	 transition	 as	 experienced	 by	
occupational	therapists	along	a	trajectory	from	1994	to	2013;	
• 	Provide	 insights	 into	 the	 occupational	 therapists’	 perceptions,	 thoughts,	 feelings	 and	
attitudes	on	their	professional	role	transition	experience;		
• 	Determine	whether	there	are	any	role	changes	present	and	the	possible	impact	this	might	




























































































































































































































very	soon	after	 the	Employment	of	Educators	Act	was	 ratified	 in	South	Africa.	This	 first	encounter	
brought	me	in	close	contact	with	the	anxiety,	fear	and	uncertainty	expressed	by	the	therapists	at	the	
school.	Concerns	stemmed	from	having	to	deal	with	the	name	change	from	occupational	therapist	










et	 al.,	 2012).	 The	 findings	 of	 this	 study	 indicated	 there	 was	 an	 uncertainty	 about	 the	 role	 of	
occupational	 therapy	 within	 the	 specialised	 education	 sector.	 This	 uncertainty	 about	 roles	 was	
seemingly	 embedded	 within	 the	 context	 of	 important	 developments	 within	 the	 broader	
occupational	therapy	profession	in	South	Africa.	It	was	evident	that	there	was	something	more	than	
just	an	uncertainty	about	roles	and	that	my	curiosity	was	leading	me	to	wanting	to	unpack	what	this	
uncertainty	was	all	about.	 I	 knew	 I	was	entering	a	 system	that	was	not	a	neatly	packaged	one,	 so	
understanding	 the	context	was	critical.	 The	democratisation	of	South	Africa	 in	1994	was	one	such	
contextual	 factor	 that	 has	 played	 a	 pivotal	 role	 in	 how	 the	 profession	may	 need	 to	 be	 practiced	
today.		








Looking	 through	 rose-tinted	 glasses:	 I	 chose	 occupational	 therapy	 as	 a	 profession	 for	 the	 same	
reasons	 my	 participants	 did.	 I	 too	 was	 professionalised	 in	 believing	 that	 when	 I	 qualify	 as	 an	
occupational	therapist	I	would	own	the	rule	of	my	profession.	This	false	sense	of	autonomy	played	a	
pivotal	 role	 in	how	 I	developed	as	an	occupational	 therapist.	The	harsh	 realities	hit	me	during	my	
first	professional	exposure	to	the	specialised	education	sector.	It	was	in	2001.	I	was	employed	as	the	
first	 occupational	 therapist	 at	 a	 non-governmental	 organisation,	 a	 residential	 facility	 for	 children	
with	 severe	 to	 profound	 multiple	 disabilities.	 The	 home	 was	 first	 opened	 in	 1977	 and	 only	







as	 such.	 It	 was	 only	 after	 being	 employed	 for	 the	 first	 six	 months	 that	 I	 realised	 that	 the	
management	 board	 of	 the	 centre	was	male-dominated	 and	 all	 had	 some	historical	 lineage	 to	 the	
opening	of	 the	centre.	The	management	board	also	 included	parents	of	 children	who	were	at	 the	
centre.	I	did	not	fully	understand	this	dynamic	until	I	found	myself	having	to	prove	my	professional	
worth	because	what	I	was	doing	was	never	good	enough	for	the	management	board.	The	constant	
battle	of	clarifying	my	role	within	the	environment	of	 the	residential	 facility	was	an	uphill	 struggle	
for	two	years.	I	recall	not	ever	feeling	competent	enough	to	be	a	part	of	the	multidisciplinary	team	
and	 as	 an	 occupational	 therapist;	 my	 opinions	 and	 advice	 were	 not	 valued.	 The	 doctor	 who	
specialised	in	cerebral	palsy	was	consistently	comparing	me	to	a	male	physiotherapist.	Reflecting	on	
this	discomfort	 I	 relied	heavily	on	the	values	and	beliefs	of	 the	occupational	 therapy	profession	as	
well	as	my	own	personal	values	of	being	a	young	Muslim	woman.	Relying	on	my	spiritual	sense	as	an	
internal	 resource,	 I	 truly	 believed	 that	 I	 too	 deserved	 to	 engage	 in	 a	 meaningful	 and	 dignified	












offer	 more	 professional	 exposure	 and,	 in	 a	 way,	 cement	 my	 professional	 competence	 as	 an	
occupational	 therapist.	What	better	privilege	 than	 to	be	 imparting	 knowledge	and	 contributing	 to	
moulding	 students	as	 future	occupational	 therapists?	As	 I	 engaged	 in	 this	 research	 I	 found	myself	
being	exposed	to,	and	at	the	receiving	end	of,	authoritarian	academic	structures	that	were	saying	in	
very	subtle	ways	that	WHO	you	are	and	WHAT	you	can	contribute	as	an	occupational	human	does	
not	matter.	Are	we	 then	 just	 subordinates	 in	 the	bigger	hegemonic	 scheme	of	 things?	 It	was	with	
deep	disappointment	 that	 I	 realised	 I	might	have	been	 looking	 through	 rose-tinted	glasses	 all	 this	
time.	 Being	 an	 occupational	 therapist	 in	 post-apartheid	 South	 Africa	 moreover,	 a	 ‘black’	 Muslim	
occupational	therapist	was	critical	in	defining	who	I	was	as	an	occupational	being	and	who	I	was	to	
become	as	an	occupational	therapist.	My	curiosity	in	wanting	to	know	more	about	the	hegemonies	






























be	 to	 evaluate	 programmes,	 diagnose	 their	 effectiveness	 and	 suggest	 modifications.	 Through	


























education,	 structures,	 systems	 and	 learning	 methodologies.	 It	 is	 about	 changing	 attitudes,	
behaviour,	teaching	methods,	curricula	and	environments	to	meet	the	diverse	needs	of	all	learners.	
It	 extends	beyond	 formal	 schooling	and	 includes	home	and	community	 structures	 (Department	of	
Education,	2001).	
Institution-based	support	teams	
The	 primary	 function	 of	 these	 teams	 will	 be	 to	 put	 in	 place	 properly	 coordinated	 learner	 and	
educator	 support	 services.	 These	 services	 will	 support	 the	 learning	 and	 teaching	 process	 by	



















































































































People	 choose	 careers	 for	 many	 reasons.	 Most	 select	 careers	 hoping	 that	 they	 will	 be	 able	 to	
navigate	where	their	chosen	profession	might	lead	them.	Those	who	choose	to	work	with	children	as	
a	career	often	view	their	professional	role	as	being	integral	to	contributing	to	the	quality	of	life	of	a	
child	 and	 making	 a	 worthwhile	 contribution	 to	 their	 learning	 and	 development.	 Graduating	
occupational	 therapists	 are	professionalised	 into	believing	 that	we	own	 the	 rule	of	our	profession	
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and	our	professional	identity.	Professional	identity	constitutes	vocational	role	and	attributes	such	as	
beliefs,	motives,	 values	 and	 experiences	 that	 can	 be	 learnt	 and	 developed	 from	 interactions	with	
other	individuals	within	the	context	of	that	profession	(Intergovernmental	Studies	Program,	2006).	It	
also	refers	to	“the	occupational	therapists	concept	of	what	it	means	to	be	and	act	as	an	occupational	
therapist.	Professional	 identity	 represents	 the	philosophy	of	occupational	 therapy”	 (Mackey,	2007,	
p.	 95).	 Each	 profession	 has	 its	 own	 set	 of	 values	 and	 beliefs.	 For	 occupational	 therapy	 these	 are	
definitive	 ‘rules’	 that	 guide	 who	 we	 are	 as	 occupational	 therapists.	 According	 to	 the	 World	
Federation	 of	 Occupational	 Therapists	 (WFOT),	 occupational	 therapists	 promote	 health	 and	 well	
being	 through	 occupation,	with	 the	 primary	 goal	 of	 enabling	 people	 to	 participate	 in	 activities	 of	
everyday	 life	 (WFOT,	2012).	 This	 statement	on	occupational	 therapy	describes	 the	profession	as	a	
client	centred	one	and	as	a	health	profession	that	is	practised	in	a	wide	range	of	public,	private	and	
volunteer	sectors	(WFOT,	2012).	The	Canadian	Association	of	Occupational	Therapists	(CAOT,	1997)	
is	 another	 example	 of	 how	 the	 association	 positioned	 themselves	 in	 defining	 what	 occupational	
therapists	believe	and	value:		
Occupational	 therapists	 believe	 that	 occupation	 gives	 meaning	 to	 life	 and	 develops	 and	
changes	 over	 a	 lifetime.	 Occupational	 therapists	 believe	 that	 the	 environment	 influences	




It	 is	 in	 holding	 onto	 these	 beliefs	where	 professional	 relationships	 and	professional	 competencies	
are	 established	 and	 nurtured,	 and	 can	 be	 influenced	 by	 the	 contexts	 in	 which	 occupational	
therapists	live	and	work.	For	occupational	therapists,	this	chosen	profession	extends	beyond	just	an	
activity	 or	 task	 that	 they	 do,	 but	 is	 rather	 seen	 as	 an	 occupation.	 Townsend	 (1997)	 refers	 to	
occupations	 as	 representative	 of	 purpose	 and	 goals	 and	 to	 some	 degree	 includes	 elements	 of	
spirituality.	 Through	 engagement	 in	 occupations,	 meaning	 is	 derived	 resulting	 in	 personal	
transformation.	 Occupational	 therapists	 view	 humans	 as	 occupational	 beings	 with	 the	 belief	 that	
every	 person	 deserves	 to	 engage	 in	 meaningful	 and	 dignified	 occupations	 (Pollard,	 Alsop,	 &	
Kronenberg,	 2005).	 Considering	 this	 belief	 within	 the	 social	 context	 of	 South	 Africa,	 occupational	
therapists	are	finding	themselves	in	a	process	of	transformation.		
Historical	 developments	 stemming	 from	 the	 Industrial	 Revolution	 identified	 that	 individuals	 value	
occupations	 that	are	 shaped	by	 the	 social	 context	 in	which	 they	 find	 themselves	 (Prodinger	et	al.,	






challenging	 process	 of	 transformation.	 In	 1994,	 South	 Africa	 made	 a	 socio-political	 shift	 towards	






been	delivered	 in	schools	 traditionally	was	no	 longer	seen	as	meeting	 the	contextual	needs	of	 the	
children.	A	support	 focused	 intervention,	 to	some	degree,	pushed	therapists	 into	a	space	 they	did	
not	really	want	to	be	in,	affecting	the	choices	they	made	in	defining	what	their	role	should	be.	It	is	of	
the	understanding	that	an	occupational	therapist	can	play	a	role	in	contributing	to	the	occupational	
performance	 and	 development	 of	 a	 child	 within	 various	 contexts.	 It	 is	 in	 understanding	 the	























South	Africa.	Literature	 locally	and	 internationally	all	 focused	on	professional	 role,	 transitions,	and	
role	transitions	as	separate	constructs.	The	concept	of	professional	role	transition	was	not	explored.		
In	wanting	to	further	theorise	about	professional	role	transition;	the	epistemological	considerations	
that	 refer	 to	 the	 nature	 of	 knowledge	 about	 social	 change	 and	 continuous	 change	 and	 how	 this	
knowledge	 informed	 my	 reflections	 and	 thinking,	 particularly	 in	 post-apartheid	 South	 Africa	 was	
critical.		
Strasser,	Randall,	and	Gabriel	 (1981)	suggested	that	 recent	 theories	of	social	change	have	become	
more	 generalised	 and	 have	 identified	 key	 attributes	 that	 make	 up	 social	 change.	 Structural	
determinants,	processes,	mechanisms	and	directions	of	social	change	are	pertinent	to	consider.	It	is	
in	 considering	 the	 structural	determinants	 and	 the	political	 conflicts	 that	 took	place	prior	 to	1994	
that	paved	the	way	to	why	and	how	South	Africa	was	pushed	to	consider	transformation	and	social	
change.	 Dr	 Verwoerd	 (Minister	 of	Native	 Affairs)	 in	May	 1952	 declared	 a	 number	 of	 socio-spatial	
laws	 that	 clearly	 emphasised	 racial	 division	 and	 white	 supremacy	 (Williams,	 2000).	 It	 was	 an	
accumulation	 of	 these	 types	 of	 “racially-contrived	 planning	 frameworks”	 (Williams,	 2000,	 p.	 168)	
that	 left	 South	 Africa	 in	 a	 compromising	 position	 regarding	 social	 positions	 at	 the	 end	 of	 20th	
century.	 It	 was	 because	 of	 the	 historical	 unequal	 development	 of	 South	 African	 society	 that	
transformation	became	a	topic	of	priority	in	the	1990s.		
Transformation	 is	 seen	 as	 the	 defining	 concept	 of	 social	 change	 in	 South	 Africa	 and	 particularly	
within	 basic	 and	 higher	 education	 sectors.	 The	 Bantu	 Education	 Act	 1953	 was	 one	 of	 the	 most	
offensive	 racial	 laws	 passed	 in	 South	 Africa.	 This	 act	 brought	 apartheid	 into	 government	 black	
schools	and	created	a	segregated	education	system	that	disadvantaged	all	black	groups	i.e.	Africans,	





the	 specialised	education	 sector.	 It	 is	 therefore	 imperative	 to	highlight	 the	 important	 lessons	 that	
can	 be	 learnt	 about	 how	 this	 process	 of	 professional	 role	 transition	 unfolds	 for	 occupational	
therapists	 as	well	 as	what	 this	 process	 looks	 like	 as	 situated	within	 the	 context	 of	 post-apartheid	




study	will	offer	a	 critical	 re-thinking	of	 the	 role	of	occupational	 therapists	 in	 specialised	education	
and	 how	 this	 professional	 role	 transition	 process	 impacts	 on	 the	 professionalisation	 of	 the	
occupational	therapy	profession.	
1.5.	Purpose		
The	 following	 research	 question:	 How	 do	 occupational	 therapists	 experience	 the	 process	 of	
professional	role	transition	within	specialised	education	in	the	Western	Cape?	became	pertinent	to	
my	 study	 and	 informed	 the	 bigger	 purpose;	 adding	 a	 unique	 contribution	 to	 understanding	 the	
process	of	professional	role	transition	by	mapping	the	contextual	issues	that	impact	on	occupational	
therapists’	 professional	 identities	within	 the	 specialised	 education	 sector.	 It	 is	 also	 envisaged	 that	
the	 exploration	 of	 the	 tension	 within	 professional	 role	 transition	 would	 add	 to	 the	 body	 of	
knowledge	 in	 fully	 appreciating	 the	 role	of	 contextual	 drivers	 in	determining	 shifts	 in	professional	
role	and	scope.	It	would	also	assist	in	determining	ways	of	negotiating	the	political	terrain	in	crafting	







• Describe	 and	 explain	 the	 process	 of	 professional	 role	 transition	 as	 experienced	 by	
occupational	therapists	along	a	trajectory	from	1994	to	2013.	
• Provide	 insights	 into	 the	 occupational	 therapist’s	 perceptions,	 thoughts,	 feelings	 and	
attitudes	on	their	professional	role	transition	experience.		
• Determine	whether	 there	 is	 any	 role	 changes	 present	 and	 the	 possible	 impact	 this	might	





approach	 was	 informed	 by	 my	 curiosity	 in	 wanting	 to	 study	 the	 process	 of	 professional	 role	













and	 to	 identify	 the	 theoretical	 constructs	 that	 make	 up	 what	 the	 process	 of	 professional	 role	
transition	 is,	 narrative	 inquiry	 (Clandinin	&	Connelly,	 2000)	was	 going	 to	 be	 the	most	 appropriate	
method	to	use	as	a	merged	methodological	framework.	The	experiences	would	be	best	told	through	
the	medium	of	a	narrative	story.		





that	 describe	 their	 experiences	 within	 this	 process	 will	 be	 presented	 in	 the	 form	 of	 a	 story.	 This	
study	 will	 be	 describing	 and	 explaining	 the	 process	 of	 professional	 role	 transition	 as	 the	 case	 of	
study.		
1.7.		A	critical	narrative	perspective	
Locating	 this	 study	 within	 a	 critical	 social	 theory	 (Habermas,	 1971;	 Freire,	 1972)	 perspective	
reinforces	 the	 re-conceptualisation	 of	 human	 beings	 as	 narrators	 and	 emancipators,	 which	 can	
constitute	 a	 critical	 moment	 for	 occupational	 therapists.	 Further	 positioning	 the	 study	 within	
occupational	 science	 provides	 a	 philosophical	 backdrop	 to	 how	 occupation	 is	 understood	 and	
experienced	by	occupational	therapists	within	specialised	education	in	post-apartheid	South	Africa.	I	
will	give	an	overview	here	for	the	rationale	of	taking	a	critical	narrative	perspective.	It	will	be	further	
expanded	 upon	 in	 Chapter	 Three.	 This	 world	 view	 helped	 me	 to	 become	 more	 critical	 of	 the	
interplay	 between	 the	 social,	 cultural	 and	 political	 dynamic	 that	 occurs	 between	 individuals	 and	
contexts	(Zembylas,	2005).	Critical	social	theory	assumes	and	affirms	that	there	is	a	relationship	that	




social	 and	 historical	 forces	 that	 exists	 within	 contexts	 demonstrates	 how	 these	 factors	 influence	
more	than	just	the	individual	and	shapes	the	possibilities	for	people	to	engage	in	occupations	(Farias	
&	 Rudman,	 2014).	 The	 importance	 of	 drawing	 on	 a	 critical	 perspective	 for	 this	 study	 highlights	
political	 awareness	 and	 the	 context	 as	 situated,	 ensuring	 that	 the	 roles	 of	 these	 occupational	
therapists	are	described	and	explained	within	a	particular	hegemonic	social	order.		
	
French	 sociologist	Pierre	Bourdieu	 introduces	 the	notion	of	power	 from	a	development	and	 social	
change	 perspective.	 He	 states	 that	 behaviour	 and	 thinking	 are	 guided	 through	 socialised	 norms	
(Bourdieu,	1994).	His	term	‘habitus’,	what	he	describes	as	“not	fixed	or	permanent	and	can	change	
under	 unexpected	 situations	 over	 a	 long	 historical	 period”	 (Navarro,	 2006,	 p.	 16),	 aludes	 to	 the	
concept	 of	 social	 change	 within	 a	 context.	 The	 process	 of	 professional	 role	 transition	 was	 not	
determined	 by	 structures	 alone,	 but	 through	 interplay	 between	 the	 habitus	 of	 the	 occupational	
therapy	profession	and	 structures	within	 the	education	 system	since	 the	1994	elections.	Adopting	
Bourdieu’s	 view	 on	 habitus,	 field,	 capital	 and	 power	 further	 supports	my	 objective	 of	wanting	 to	
understand	the	thoughts,	beliefs,	values	and	 judgements	of	occupational	 therapists.	Habitus,	 field,	





and	 political	 factors	 that	 are	 influencing	 the	 situated	 nature	 of	 their	 professional	 role,	 their	
professional	identity	and	their	sense	of	professional	agency.	Narrative	inquiry	(Clandinin	&	Connelly,	
2000),	would	give	a	new	and	deeper	 insight	 into	 the	complexity	of	 contexts	and	 the	 impact	 these	
complexities	have	on	the	individual	occupational	therapists	within	this	study.	 I	am	aware	that	I	am	
telling	 the	stories	of	a	particular	group	of	people	 located	 in	a	particular	geographical	 location	that	
forms	part	of	a	particular	profession	and	are	engaging	in	a	particular	process.	Furthermore,	I	do	not	
expect	that	their	experiences	would	be	a	reflection	of	all	occupational	therapists	in	other	education	
districts.	 I	 am	 conscious	 of	 context	 as	 being	 integral	 in	 determining	 the	 shifts	 that	 describe	 how	


































































































The	 education	 policies	 mentioned	 above	 are	 examples	 of	 legislative	 frameworks	 that	 govern	
education	 systems	 in	 South	Africa	 and	have	undergone	 changes	which	 impact	 significantly	 on	 the	
way	 therapists	 are	 providing	 support	 for	 learners	 at	 special	 schools	 (Struthers,	 2005).	 As	 of	 April	









The	 role	 of	 an	 education	 therapist	 is	 described	 as	 a	 therapist	 that	 ensures	 that	 the	 education	 of	
learners	is	promoted	through	engaging	the	learner	with	special	educational	needs	in	therapy	as	well	
as	 academic,	 educational,	 curricular	 and	 co-curricular	 activities	 (Rischmüller,	 2008).	 The	Western	
Cape	Education	Department	 (WCED)	described	 this	 in	a	draft	policy	document	 in	April	1993.	Since	
then,	 the	 National	 Strategy	 on	 Screening,	 Identification,	 Assessment	 and	 Support	 (SIAS)	 was	
established	 in	 response	 to	 the	 implementation	 of	 the	 Education	 White	 Paper	 6	 (Department	 of	
Education,	2008).	This	document	clearly	defines	and	describes	the	various	levels	of	support	and	the	
role	 of	 the	 district-based	 support	 team	 and	 the	 institution-based	 support	 team.	 However,	 no	





have	 a	 role	 to	 play	 in	 providing	 direct	 support	 for	 teachers,	 but	 also	 in	mentoring	 the	 therapists	
themselves	on	developing	their	own	competencies.		
	
Woolman	and	Fleisch	 (2006)	published	an	article	 in	Education	and	 the	 Law	 that	 focused	on	South	
Africa’s	school	choices	and	how	the	school-related	legislative	documents,	such	as	National	Education	
Policy	Act,	 South	African	Schools	Act	 and	Employment	of	 Educator	Act,	have	been	 contributing	 to	
how	 these	 choices	 are	made.	 They	 also	made	 reference	 to	 the	 changing	 South	 African	 education	
system,	 that	 the	 legislation	 related	 to	 where	 children	 go	 to	 school	 is	 clearly	 a	 political	 act.	 The	
authors	make	particular	reference	to	the	Employment	of	Educator	Act	as	contributing	to	the	number	
of	 learners	 that	 occupy	 a	 space	 in	 school,	 resulting	 in	 more	 fees	 and,	 in	 turn,	 more	 income	 for	
educators.	This	was	discussed	with	specific	reference	to	ordinary	public	schools.	On	the	other	hand,	
school	 governance	 in	 special	 schools	 was	 seen	 as	 a	 process	 that	 should	 be	 enabling	 efficient	











or	management	 team.	Matela	 (2007)	conducted	a	 study	exploring	 the	challenges	of	 implementing	
inclusive	education	in	a	mainstream	school	in	the	Western	Cape.	Matela	(2007)	found	some	positive	
outcomes	 as	 a	 result	 of	 the	 implementation	 of	 the	 policy	 at	 the	 school.	 The	 development	 of	 a	
teacher	 support	 team	 (TST),	 referred	 to	 as	 ‘an	 institution-based	 support	 team’	 as	 outlined	 in	 the	
Education	White	Paper	6,	assisted	 in	the	more	effective	collaboration	between	learners,	educators	




substantive	 understanding	 of	 the	 real	 experiences	 and	 capabilities	 of	 our	 provincial	 systems	 and	
education	 and	 training	 institutions”	 (Department	 of	 Education,	 2001,	 p.	 20).	 To	 ensure	 successful	
implementation	 of	 the	 policy	 it	 is	 important	 to	 be	 cognisant	 that	 in	 South	 Africa	 teachers	 and	




and	 resource	 centres	 (refer	 to	 definition	 of	 terms).	 A	 research	 study	 conducted	 by	 Tau	 (2008)	
explored	 the	 collaborative	 role	 between	 the	 school-based	 support	 team	 and	 the	 district-based	
support	 team.	 The	main	 objective	 of	 the	 study	was	 to	 understand	 how	 these	 two	 teams	 assisted	
learners	 in	 a	 school	 in	 the	Western	 Cape	 using	 a	 collaborative	 problem-solving	 approach.	 It	 was	






Cape,	 of	 converting	 30	 selected	 schools	 into	 full	 service	 schools	 was	 the	 starting	 point	 (Pillay	 &	
Terlizzi,	2009).	 Its	aim	was	to	fulfil	the	requirements	of	 learners	who	display	barriers	to	learning.	A	
study	done	by	Pillay	and	Terlizzi	 (2009)	aptly	describe	this	current	shift	 in	discourse	from	that	of	a	
medical	 discourse	 where	 learners’	 deficits	 are	 the	 primary	 focus,	 to	 a	 more	 human	 rights-based	
discourse	 where	 learners’	 rights	 to	 education	 are	 key.	 This	 shift	 was	 an	 imperative	 one	 as	 it	







persons	 with	 severe	 disabilities	 back	 into	 the	 community.	 The	 above	 NPOs	 are	 examples	 of	 NPO	



































































































































The	 Western	 Cape	 currently	 consists	 of	 eight	 education	 districts:	 (1)	Metro	 Central	 Education	
District;	 (2)	Metro	 East	 Education	 District;	 (3)	Metro	 North	 Education	 District;	 (4)	Metro	 South	
Education	 District;	 (5)	Cape	 Winelands	 Education	 District;	 (6)	Eden	 &	 Central	 Karoo	 Education	
District;	 (7)	Overberg	 Education	 District	 and	 (8)	West	 Coast	 Education	 District	 (WCED,	 2011).	 The	
districts	 are	 bounded	 by	 local	 government	 and	 are	 in	 line	 with	 national	 policy.	 The	 WCED	 in	
2006/2007	established	these	eight	education	districts	in	order	to	ensure	an	integrated	approach	of	
service	delivery	 to	schools.	There	are	 four	 rural	districts	 that	are	bounded	by	the	municipality	and	
four	 urban	 districts	 that	 are	 determined	 by	 city	 wards.	 The	 boundaries	 allow	 for	 an	 equal	












































This	 study	 is	 situated	 within	 the	 context	 of	 social	 change	 in	 post-apartheid	 South	 Africa	 and	 can	
provide	an	answer	to	how	the	occupational	therapists	are	being	“occupied”	by	hegemonic	systems.	






In	 unpacking	 the	 underlying	 premise	 of	 ‘being	 occupied’	 lies	 the	 notion	 of	 intentionality.	
Intentionality	is	a	philosophical	concept	that	alludes	to	a	type	of	power	of	the	mind	to	represent	and	
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stand	 for	 particular	 state	 of	 affairs	 (Stanford	 Encyclopaedia	 of	 Philosophy,	 2014).	 Intentionality	 is	
also	 understood	 from	 an	 occupational	 science	 perspective	 as	 the	 shared	 vision	 that	 a	 particular	
system	or	organisation	holds,	which	individuals	within	can	internalize.	Exploring	Intentionality	of	the	
occupational	 therapy	 profession	 can	 bring	 to	 light	 how	 human	 occupation,	 identity,	 policies	 and	
social	 structures	 influence	and	 relate	 to	each	other	 (Hocking,	2009);	 (Ramugondo	and	Kronenberg	
(2013).	
	
The	 situated	nature	 of	 occupation	has	 been	written	 about	 and	been	 referenced	by	many	 authors	
that	write	about	human	occupation	from	an	occupational	science	perspective.	The	likes	of	Prodinger	
et	al.	(2013)	and	Galvaan	(2014)	describe	the	situatedness	of	occupation	as	deeply	embedded	within	
the	 social	 contexts	 in	 which	 individuals	 live	 and	 work.	 Understanding	 the	 situated	 nature	 of	
professional	 role	 transition	and	occupational	 therapy	as	 the	occupation	of	occupational	 therapists	






beyond	just	who	an	occupational	therapist	 is	and	what	an	occupational	therapist	needs	to	do.	 It	 is	
about	 the	 knowledge,	 values,	 attitudes,	 beliefs,	 skills	 and	 professional	 self	 concept	 (Ibarra,	 1999;	
Schein,	 1978)	 that	 encompasses	 a	 particular	 profession	 like	 occupational	 therapy	 and	 gives	 a	
practitioner	 the	 confidence	 and	 the	 competence	 to	 say,	 “This	 is	 who	 I	 am	 as	 an	 occupational	
therapist”	and	“this	 is	what	 I	 can	contribute	 to	 the	world”	 (Winslade,	2002,	p.	33).	Scanlon	 (2011)	
sees	 professional	 identity	 as	 a	 process	 of	 becoming	 as	 identities	 are	 crafted	 and	 changed	 in	
accordance	 to	 the	 professional	 context	 they	 find	 themselves	 in.	 The	 professional	 identity	 that	 is	
assumed	 by	 occupational	 therapists	 depends	 on	 the	 rules	 and	 ideas	within	 a	 particular	 culture	 in	
relation	 to	a	historical	 and	 social	 context	 (Mackey	2007).	 It	 is	 seen	as	on-going	negotiation	of	 self	
where	individual’s	identity	is	contextually	grounded	by	the	specific	beliefs,	values,	attitudes	and	skills	
that	 are	 expected	 of	 the	 professional.	 However,	 developing	 a	 professional	 identity	 does	 not	 only	
require	an	occupational	 identity	as	an	occupational	therapist,	but	also	a	collective	 identity	of	what	







Mackey	 (2007)	 reflected	 on	 these	 questions	 and	 advised	 that	 the	 question	 is	 not,	 “What	 is	 the	
professional	 identity	 of	 occupational	 therapists?	 But	 rather,	 “How	 is	 that	 professional	 identity	
created?”	(p.	98).	In	answering	that	question	Mackey	(2007)	states	that	occupational	therapists	need	








occupational	 therapists	 in	 this	 changing	 education	 system	 an	 understanding	 of	 how	 occupational	
identity	 impacts	 on	 occupational	 therapists	 as	 occupational	 beings	 needs	 to	 be	 considered.	 How	
professional	 identity	 develops	 is	 shaped	 by	 the	 professional	 roles	 an	 individual	 engages	 in.	
Professional	roles	are	enacted	in	context	where	these	roles	are	seen	as	prestigious	and	as	a	privilege	
(Slay	&	Smith,	2011).	A	professional	role	would	provide	the	role	holder,	in	this	case	the	occupational	
therapists,	 a	 sense	 of	 autonomy	 over	 how	 to	 enact	 this	 role	 within	 the	 context	 of	 a	 special	
school/resource	 centre.	 Along	 with	 this	 autonomy	 comes	 a	 sense	 of	 professional	 self,	 which	 is	
developed	 as	 the	 individual	 engages	 with	 the	 demands	 of	 the	 social	 context.	 The	 relationship	
between	 professional	 identity	 and	 professional	 role	 has	 not	 been	 sufficiently	 addressed	 in	 the	
literature	 as	 it	 relates	 to	 occupational	 therapy,	 but	 rather	 simply	 elements	 such	 as	 stigma,	 race,	
gender	and	sexuality.	These	elements	were	found	to	be	very	influential	in	constructing	professional	
















































individuals	 engage	 in	 daily	 role	 transitions	 as	 part	 of	 their	 organisational	 life?	 In	 an	 attempt	 to	
answer	this	question	they	explored	the	everyday	role	transitions	that	involved	home	and	work,	with	






as	 well	 as	 Bronfenbrenner’s	 ecosystemic	 model	 as	 theoretical	 constructs	 that	 informed	 their	
thinking.	 They	 conclude	 with	 findings	 arguing	 that	 with	 South	 Africa’s	 current	 socio-economic	
context,	 the	 implementation	 of	 Education	 White	 Paper	 6	 will	 be	 quite	 challenging.	 Pillay	 and	




on	 developing	 a	 theory	 of	 role	 transition.	 The	 study	 aimed	 to	 gain	 an	 understanding	 of	 role	
transition	 as	 experienced	 by	 eleven	 nurses	 within	 three	 district	 nurse	 centres.	 A	 theory	 of	 role	
transition	 was	 proposed,	 and	 is	 envisaged	 to	 be	 applicable	 for	 primary	 care	 professionals	 (Holt,	
2008).	Holt	proposed	a	model	that	describes	the	‘who’,	‘what’,	‘where’	and	‘how’	of	role	transition	
through	 four	 concepts:	 centring	 identities,	 focusing	 roles,	 enacting	 roles	 and	 shaping	 roles.	Holt’s	





















































occupational	 therapy.	 However,	 a	 study	 located	 within	 occupational	 science	 was	 found.	 Jackson	
(1998)	wrote	 a	 two-part	 article	 critiquing	whether	 role	 theory	has	 a	place	 in	occupational	 science	
and	 occupational	 therapy.	 Jackson	 (1998)	 concludes	 that	 role	 theory	 does	 pose	 some	 limitations,	
such	 as	 an	 unclear	 explanation	of	 the	 social	 process	 and	 a	 very	 static	 view	of	 human	occupation,	
which	 therefore	 challenges	 the	 usefulness	 of	 this	 theory	 in	 occupational	 therapy.	 Jackson	 (1998)	
claims	that	this	theory	has	limitations	when	explaining	how	an	individual	can	resist	social	pressures.	



























































































French	sociologist	Pierre	Bourdieu	 is	one	 theorist	 that	understood	power	as	being	“embodied	and	
socially	 constituted”	 (Cronin,	 1996,	 p.	 56)	 and	 constantly	 re-enforced	 through	 the	 interplay	 of	







and,	 for	my	study,	power	 is	 socially	constructed	and	relates	 to	 the	positions	 that	 the	occupational	
therapists	 occupy	within	 the	 context.	 There	were	many	 literature	 sources	 that	 spoke	 to	 issues	 of	
power	and	all	view	power	very	differently	(Foucault,	1996;	Bourdieu,	1996).	Bourdieu’s	first	concept	








transmitted	not	only	economically,	but	 that	cultural	 capital	 can	provide	answers	 to	how	people	 in	
society	 use	 their	 cultural	 knowledge	 to	 position	 themselves	 in	 a	 particular	 hierarchy	 (Gauntlett,	
2011).	He	went	on	to	define	three	subtypes	of	capital,	namely	economic	capital,	cultural	capital	and	
social	 capital.	 Bourdieu	 (1992)	 defines	 social	 capital	 as	 the	 “sum	 of	 resources,	 actual	 and	 virtual,	
that’s	 accrued	 to	 an	 individual	 and	 group	 by	 virtue	 of	 possessing	 a	 durable	 network	 of	
institutionalized	relationships	of	mutual	acquaintance”	(Bourdieu,	1992,	p.	119).	What	social	capital	
actually	 alludes	 to	 is	 the	 notion	 of,	 its	 not	what	 you	 know,	 its	who	 you	 know.	 That	 adds	 a	more	






Bourdieu	 (1996)	 uses	 the	 term	 fields	 to	 stand	 for	 the	 social	 spaces	 that	 are	 created	 through	 the	
networking	of	cultural,	social	and	economic	capital	(Cutchin,	2008;	Swartz	1997).	Fields	is	the	third	
concept	 and	 Bourdieu	 defines	 these	 as	 the	 spaces	 where	 individuals	 express	 their	 various	






The	 concept	of	 structure	has	been	written	 and	 theorised	 about	by	Anthony	Giddens	 (1976,	 1979,	
1981,	 1984)	 where	 he	 explains	 how	 the	 nature	 of	 structure	 not	 only	 determines	 how	 people	




is	 the	 structure	 that	 reinforces	 rule-resource	 sets.	 Giddens	 (1984)	 also	 refers	 to	 structures	 as	 a	
process	 and	not	 rigid	 state,	which	 alludes	 to	 fluidity	 and	 continuous	 change.	 Structures	 consist	 of	
rule-resource	 sets	 that	 generate	 how	 practices	 should	 be	 enacted	 within	 social	 systems.	 In	
understanding	 structure	 as	 a	 resource,	 Giddens	 (1984)	 refers	 to	 two	 types,	 authoritative	 and	









in	which	 people	 live	 and	work	 (Law,	 1991).	 Bourdieu	 (1994)	 further	 describes	 his	 perspectives	 on	
context	as	including	the	field,	position	and	capital	which	all	interplay	with	the	concept	of	power.	The	
occupational	 therapists	 in	 my	 study	 are	 being	 challenged	 by	 a	 capitalist	 structure	 to	 view	 their	
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through	 this	 being,	 humans	 engage	 in	 personal,	meaningful	 occupations	 that	 result	 in	 a	 sense	 of	
identity,	self	worth	and	purpose.	The	occupational	therapy	profession	is	an	example	of	a	meaningful	
occupation	 that	 contributes	 to	 developing	 and	 shaping	 professional	 identities.	 As	 a	 human	 being,	
one	 engages	 in	 an	 occupation,	 drawing	 on	 our	 occupational	 identity	 as	 a	 resource.	 These	
engagements	determine	 the	 roles	we	 choose	as	well	 as	 the	 role	 transitions	 associated	with	 those	
roles.	 This	 is	 positioned	on	 one	 corner	 of	 the	 triad.	On	 the	 other	 corner	 of	 the	 triad,	 the	 context	




















































process.	Managing	 this	 complexity	 reflexively	 was	 going	 to	 be	 fundamental	 to	my	 sense	making.	
Patton	(2005)	provided	the	following	set	of	reflexive	questions	that	I	used	throughout	the	research	
process.	 For	 my	 self-reflexivity	 I	 asked:	 …What	 do	 I	 know?	 And	 how	 do	 I	 know	 what	 I	 know?	 I	
considered	 the	 reflexivity	 regarding	 the	 occupational	 therapists	 being	 studied:	 How	 do	 the	
occupational	 therapists	 know	 what	 they	 know?	 I	 considered	 it	 important	 to	 look	 at	 how	
occupational	 therapists	 are	 positioned	 within	 the	 working	 environments	 of	 special	 schools,	 what	
their	roles	are	 in	relation	to	this	and	how	they	can	contribute	to	the	development	of	occupational	
therapy	practice	 in	specialised	education.	Along	with	this	clarity	of	roles,	 I	assumed	that	there	was	
an	element	of	 trust	knowing	that	every	person	at	 the	school	had	an	equal	contribution	to	make.	 I	
assumed	that	this	trust	would	lead	to	a	sense	of	professional	and	role	competency	further	impacting	
on	their	professional	identities	as	occupational	therapists.	It	is	through	this	knowing	that	I	identified	















It	 is	 when	 grappling	 with	 answering	 the	 first	 reflexive	 question	 that	 I	 found	 myself	 having	 to	
understand	the	 ‘how’	regarding	how	these	occupational	therapists	are	experiencing	a	role	change.	
Here	 I	 draw	 on	 the	 theoretical	 work	 of	 Flyvbjerg	 (2006),	 Bourdieu	 (1994),	 Sewell	 Jr	 (1992)	 and	
(Ramugondo	&	Kronenberg,	2013)	to	help	me	unpack	the	‘how’	question.		
	
Flyvbjerg	 (2006)	 acknowledges	 that	 people	 are	 experts	 in	 various	 everyday	 skills,	 be	 they	 social,	
technical	and	intellectual,	but	that	only	a	few	truly	gain	specialised	skills	such	as	flying	a	fighter	jet.	
What	Flyvberg	(2006)	does	identify	that	is	common	to	all	experts,	irrespective	of	the	level	of	skill,	are	




be	 the	 method	 of	 choice.	 Flyvbjerg	 (2006)	 also	 affirms	 that	 this	 professional	 knowledge	 and	
professional	 expertise	 lie	 at	 the	 centre	 of	 case	 study	 as	 a	 method	 of	 learning	 for	 myself	 as	 the	
researcher,	 but	 also	 for	 the	 occupational	 therapists	 in	 understanding	 how	 they	 know	 what	 they	





























o By	 situating	 professional	 role	 transition	 in	 context	 this	 assumption	would	 offer	 an	
explanation	in	understanding	the	transactional	nature	of	the	process	as	well	as	the	




specialised	 education	 system.	 It	 highlights	 that	 they	 are	 good	 enough	 to	 be	
employed	 in	 posts	 at	 special	 schools	 but	 are	 oppressed	 in	 the	 way	 they	 have	 to	
function	in	that	position.		
3. Mythical,	religious,	scientific,	practical	interpretations	of	the	world	are	open	to	critique.	
o 	This	 assumption	 will	 give	 me	 the	 leverage	 to	 question	 the	 nature	 of	 the	
occupational	therapy	profession	as	it	is	professionalised	along	a	trajectory	in	time.	
















1. The	 first	 concept	 is	 Oppression	 and	 Domination.	 This	 concept	 creates	 unequal	 power	
relations	 in	 structures	 and	 functions.	 These	 unequal	 power	 relations	 impact	 on	 how	
occupational	 therapists	 see	 themselves	 in	 terms	of	 their	 occupational	 identity	 and	 further	
impacts	 on	 their	 professional	 identity	within	 the	 context	 of	 specialised	 education	 in	 post-
apartheid	South	Africa.		
2. The	 second	 concept	 is	 Liberation.	 It	 is	 the	 freedom	 from	being	 constrained	 by	 oppressive	
social	 structures.	 This	 concept	 of	 liberation	 can	 contribute	 to	 how	 the	 occupational	
therapists	act	as	professional	agents	in	responding	to	oppressive	structures.		
3. The	 third	 concept	 is	Dogma/Ideology.	 This	 is	 the	dominant,	 authoratative	 system	of	 ideas	
that	has	not	been	challenged.	Here	 the	 system	 is	 two-fold.	The	 first	 is	 the	 ideology	of	 the	




the	participants	will	 be	given	 the	opportunity	 to	 think	about	 their	 roles	and	how	 they	are	
positioned	within	 the	 context	 of	 specialised	 education	 through	 the	 various	 forms	 of	 data	
collection	strategies.		
5. The	 fifth	 concept	 is	 Dialogue.	 It	 refers	 to	 the	 mutual	 interaction	 that	 raises	 collective	
consciousness	 by	 affirming	 and	 clarifying	 the	 historical,	 economic,	 social	 and	 political	
experiences	of	communities.	Through	engaging	in	interviews	with	participants	the	dialogue	
is	started	in	raising	this	awareness.		
6. The	sixth	concept	 is	Conscientization.	 It	 is	about	 learning	how	to	percieve	contradictions	 in	
social,	political,	economic	and	historical	situations	and	concieve	ways	of	action.	Through	the	
narrative	 stories	 conscientization	 occurs	 and	 presents	 very	 differently	 for	 individual	
participants.	 The	 last	 concept	 is	 Action.	 These	 are	 informed,	 deliberate,	 meaningful	
behaviours	by	those	experiencing	the	oppression.	The	ability	to	reposition	one’s	role	and	act	
in	 various	ways	 are	 examples	 of	 how	 the	 changing	 demands	 of	 specialised	 education	 can	














































































































































write	 the	 case	 from	 the	 researcher’s	 perspective	 based	 on	 the	 experiences	 of	 the	 participants.	 In	
reflecting	on	how	to	represent	a	case	narrative,	case	study	as	a	methodology	alone	was	not	going	to	
give	me	 the	understanding	and	meaning	behind	 the	 stories	being	 told	by	 the	participants	of	 their	
experience	 of	 professional	 role	 transition.	 Case	 study	 helped	me	 to	 contextualise	 the	 participants	
within	the	process	of	professional	role	transition,	but	also	situate	them	within	the	larger	context	of	




the	 case,	 of	 professional	 role	 transition.	 The	 stories	 were	 the	major	 source	 of	 data	 presented	 in	
chapter	5,	which	I	used	to	extract	the	themes	that	described	and	explained	the	case	of	professional	
role	 transition.	 It	was	 imperative	 to	 hold	 that	 the	 case	 of	 professional	 role	 transition	 has	 its	 own	











































After	 receiving	 my	 ethical	 clearance	 number	 (See	 Appendix	 A)	 I	 entered	 the	 doing	 part	 of	 my	
research	process.	Permission	was	granted	from	the	WCED	in	order	to	approach	participants	at	the	
various	 special	 schools.	 Negotiating	 access	 to	 participants	 was	 quite	 challenging	 and	 at	 times	
disappointing.	I	made	the	assumption	that	the	occupational	therapists	would	want	to	participate	in	
my	 study.	 It	 was	 at	 this	 point,	 where	 I	 was	 faced	 with	 rejection,	 that	 the	 reality	 of	 what	 I	 was	
researching	 hit	 me	 hard.	 Every	 occupational	 therapist	 at	 the	 special	 schools	 I	 approached	 from	
Education	District	 C	 refused	 to	 participate	 in	my	 study.	 They	 offered	 varying	 reasons;	 from	 being	





system	 to	work	overseas.	 She	 then	 referred	me	 to	a	participant	 that	met	my	criteria	 in	Education	
District	A.	By	using	snowballing	I	was	able	to	recruit	seven	occupational	therapists	from	two	districts	
and	 various	 special	 schools.	 This	 sample	 also	 gave	 me	 a	 wider	 perspective	 of	 the	 occupational	
therapists	experiences	as	each	education	district	operates	differently.		
I	contacted	each	participant	via	email	or	telephone	to	ascertain	his	or	her	willingness	to	participate	
in	 the	 study.	A	brief	 information	 sheet	was	emailed	outlining	 the	main	purpose	of	 the	 study.	 This	
documentation,	as	well	as	proof	of	my	WCED	permission	letter,	was	requested	from	the	principals	of	





that	have	been	converted	 to	 resource	centres.	Out	of	 the	eight	education	districts	 in	 the	Western	
Cape,	this	education	district	was	initially	strategically	selected	because	of	the	saturation	of	17	special	
schools.	 Purposive	 sampling	 (Stake,	 2008)	 was	 going	 to	 be	 the	 obvious	 technique.	 However,	 the	
challenges	 described	 in	 4.3.1	 around	 gaining	 access	 to	 these	 participants	 had	 me	 reconsider	 my	
sampling	technique.	My	first	participant	was	recruited	and	recommended	via	a	key	informant	and	as	
a	 result	 snowballing	 (Miller	 &	 Brewer,	 2003)	 as	 the	 sampling	 technique	 was	 then	 used.	 I	 used	
snowballing	 as	 a	means	 to	 access	 participants	 that	 were	 identified	 by	 a	 key	 informant	who	 then	
directed	me	to	other	participants	working	at	 resource	centres	who	met	 the	selection	criteria.	This	
particular	 technique	 was	 appropriate	 for	 this	 study	 as	 participants	 were	 sought	 from	 all	 eight-
education	districts	in	the	Western	Cape.	The	table	in	Appendix	F	lists	the	education	districts	and	the	
special	 schools	 affiliated	 to	 each	 district.	 Seven	 occupational	 therapists	 voluntarily	 agreed	 to	















three	 main	 criteria	 that	 need	 to	 be	 considered	 when	 deciding	 on	 selecting	 a	 case:	 Is	 the	 case	
relevant	 to	 the	 focus	 of	 study?	Do	 the	 cases	 provide	 diversity	 across	 contexts?	 And	 do	 the	 cases	
provide	good	opportunities	to	learn	about	complexity	and	contexts?	The	larger	case	is	the	structure	
of	 the	 WCED	 and	 the	 specialised	 education	 sector	 that	 bound	 the	 case	 of	 professional	 role	
transition.	 These	 structures	 are	 relevant	 to	 the	 focus	of	 the	 study	 (professional	 role	 transition)	 as	
they	contribute,	 through	policy,	 to	how	roles	should	be	enacted	for	occupational	 therapists	within	
the	specialised	education	sector.	Diversity	 is	ensured	by	having	seven	occupational	therapists	from	





	 Pseudonym	 for	 special	 schools	
and	Education	Districts	
Annie	D	 Occupational	 therapist	 at	 special	
school/resource	centre	
Lacon	 School	 –	 Education	
District	A	
Enigma	 Occupational	 therapist	 at	 special	
school/resource	centre	
Octave	 School	 –	 Education	
District	A	
Spade	 Occupational	 therapist	 at	 special	
school/resource	centre	
Acacia	 School	 –	 Education	
District	A	
Bubbly	 Occupational	 therapist	 at	 special	
school/resource	centre	
Falcon	 School	 –	 Education	
District	B	
Blossom	 Occupational	 therapist	 at	 special	
school/resource	centre	
Falcon	 School	 –	 Education	
District	B	
Fay	 Key	 informant	 –	 Occupational	
therapist		
An	 OT	 that	 has	 left	 the	 South	
African	 education	 system.	 She	
had	 experience	 working	 in	







Luna	 Key	 informant	 –	 Occupational	
therapist		















Occupational	 therapist	 at	 special	
school/	resource	centre	




Occupational	 therapist	 at	 special	
school/resource	centre	
	































































































































































Using	 the	 following	 data	 methods:	 narrative	 interviews	 with	 participants,	 document	 analysis	 of	
policy	documents,	archival	reports	e.g.	WCED	progress	reports	on	implementation	of	policies	as	well	
as	 the	 HPCSA	 documents	 relating	 to	 the	 scope	 of	 the	 profession,	 participant	 observations	 of	
occupational	 therapists	 in	 the	 special	 school	 environment,	 participant	 reflective	 journals	 and	 in-








































































































and	 tasks	 that	 make	 up	 the	 occupational	 therapists’	 roles.	 These	 field	 notes	 were	 based	 on	 my	





journal.	These	triggers	 included	keywords	such	as	 ‘context’,	 ‘environment’,	 ‘daily	challenges’	and	a	
‘typical	 day’	 as	 well	 as	 demographic	 information.	 The	 participants	 were	 given	 the	 instructions	 to	
reflect	 on	 their	 roles	 further	 and	 present	 the	 information	 either	 in	 a	 written	 narrative	 or	 visual	
	72	
diagram	form.	All	participants	chose	to	write	a	narrative	and	these	were	sent	to	me	via	email.	Data	







the	 conversational	 storytelling	 of	 a	 human	 being.	 A	 standard	 practice	 of	 interviewing	 includes	 a	
structured	set	of	questions	that	require	the	individual	being	interviewed	to	respond	in	a	very	limited	
way.	Narrative	 interviewing	provides	 a	 space	 for	 a	 less	 demanding	environment	 and	 focuses	on	 a	
relational	mode	 that	helps	 in	organising	 the	meaning	 that	people	ascribe	 to	 their	 lives	 (Riessman,	
2010).	 Since	my	 interest	was	 to	 find	 out	what	 it	 is	 like	working	 as	 an	 occupational	 therapist	 in	 a	
special	 school,	 a	 personal	 narrative	 response	was	 the	 ideal	way	 to	 hear	what	was	meaningful	 for	









data,	 pattern	 matching	 and	 labelling	 patterns	 (Silverman,	 2010).	 Narrative	 analysis	 differs	 from	
thematic	 analysis	 as	 it	 focuses	 on	 the	 ‘in	 process’	 nature	 of	 interpretation	 (Riley	 &	 Hawe,	 2005;	
Riessman,	2010),	allowing	for	various	interpretations	over	time	as	perceptions,	thoughts	and	feelings	
of	 the	participants	might	 change	with	new	experiences.	An	 integration	of	 time	and	context	 in	 the	
construction	 of	 meaning	 is	 a	 narrative	 characteristic	 (Sims,	 2003).	 And	 this	 was	 evident	 in	 how	
participants	responded	from	one	interview	to	the	other.	French	philosopher	Paul	Ricoeur	highlights	
the	 ‘threefold	 present’,	 where	 the	 past	 and	 future	 coexists	 with	 the	 present	 in	 the	 mind	 of	 the	
narrator	(Maboloc,	2005).	It	was	important	to	note	that	narrative	analysis	focused	on	the	person	and	




gave	 a	 clear	 understanding	 from	 a	 case	 study	 perspective	 of	 what	 the	 case	 is	 of.	 I	 knew	 that	













and	 Thomson	 (2009)	 to	 inform	 the	 questions	 I	 asked	when	 engaging	 in	 this	 analysis	 process.	 It	 is	
here	that	I	then	asked	myself	the	third	question:	How	do	those	who	recieve	my	findings	make	sense	
of	what	I	give	them?	Before	I	could	make	sense	of	that	question	I	engaged	in	a	three	level	analysis	









a	within	 and	 a	 cross-case	 analysis	 of	 the	 five	 stories.	 This	was	done	 for	 the	purpose	of	 theorising	
from	 the	 stories	 in	 order	 to	 identify	 emerging	 theoretical	 constructs	 regarding	 the	 process	 of	
professional	role	transition.	At	the	same	time	I	also	drew	on	data	from	the	interview	transcripts	of	
the	key	informants,	participants	reflective	journals	and	the	document	analysis	of	education	policies.	I	
asked	 Srivastava’s	 (2009)	 second	 question:	 what	 is	 it	 I	 want	 to	 know	 about	 the	 process	 of	
professional	 role	 transition?	 I	 then	started	 linking	back	 to	my	research	objectives.	The	outcome	of	
the	 second	 level	 of	 analysis	 was	 identifying	 theoretical	 elements	 that	 made	 up	 the	 case	 of	








iterative	 process	 that	 needed	 me	 to	 go	 back	 and	 forth	 to	 my	 interview	 transcripts,	 stories	 and	
document	 analysis	 to	 get	 a	 deeper	 understanding	 of	 the	 data.	 This	 also	 ensured	 I	 was	 being	
reflexive.	It	was	informed	by	Patton	(2005)	three	categories	of	reflexive	questions	as	well	as	by	my	














































































































































































were	 collected,	 I	 grouped	 participants	 within	 their	 districts	 and	 started	 mapping	 out	 individual	
stories.	The	process	of	story	mapping,	as	described	by	Richmond	(2002),	served	as	a	screen	through	






story	 map	 helped	 me	 to	 organise	 the	 occupational	 therapist’s	 recollection	 of	 past	 and	 present	
experiences,	 the	 future	 intentions	 of	 their	 roles	 in	 specialised	 education	 and	 also	 assisted	me	 in	
giving	shape	to	each	participant’s	story,	which	would	allow	for	a	deeper	level	of	analysis	in	relation	
to	the	study	objectives.	Richmond	(2002)	describes	the	story	map	as	having	the	ability	to	tap	a	meta-
cognitive	 response	 in	 those	who	 tell	 the	 story	and	 to	 those	who	hear	 it.	 The	 rationale	 for	using	a	
narrative	analysis	is	informed	by	the	narrative	framework	that	focuses	on	the	‘core	narrative’	within	
the	 four	 categories	 of	 ‘orientation’,	which	 describes	 the	 setting	 and	 character,	 	 ‘abstract’,	 which	
summarises	 the	 events	 or	 incidents	 of	 the	 story,	 ‘complicating	 action’,	which	offers	 an	 evaluative	
commentary	on	events,	conflicts	and	themes	and	finally,	resolution,	which	described	the	outcomes	




(Riessman,	2010)	explain	 that	 the	 term	 ‘narrative’	 can	carry	many	meanings	but	 it	 is	 important	 to	
consider	how	the	facts	of	the	story	are	assembled,	for	whom	the	story	is	being	constructed	and	what	
the	story	is	trying	to	accomplish.	She	further	emphasised	that	the	process	of	gathering	data	for	the	
construction	of	stories	 is	 that	“we	are	gathering	knowledge	 from	 the	past	and	not	of	the	past”	 (p.	


























































































































































































































































































































































when	 engaging	 in	 the	 in-depth	 interviews	 and	 focus	 groups.	 Participants	 were	 prepared	










A	 written	 informed	 consent	 form	 and	 information	 sheet	 were	 given	 to	 the	 participants	
beforehand	so	 that	 they	could	make	an	 informed	decision	on	whether	or	not	 they	wanted	 to	
participate	 in	the	study.	The	participants	were	asked	to	complete	a	written	consent	 form	(see	
Appendix	4)	and	pseudonyms	were	used	 in	 the	writing	up	 to	ensure	 that	 the	 identities	of	 the	
participants	 and	 schools	 in	 this	 study	 were	 kept	 confidential.	 To	 protect	 the	 identity	 of	 the	
therapists,	 they	were	asked	to	provide	 their	own	pseudonym	and	picture	 that	bests	describes	
who	 they	 are.	 These	 pseudonyms	 were	 unique	 story	 names,	 which	 did	 not	 make	 therapists	
easily	 identifiable.	The	names	of	 the	schools	were	also	changed,	 so	as	 to	not	 reflect	or	 sound	
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displacement	are	 still	 present	 in	 the	 community.	With	a	population	of	35	000	people,	 the	 current	
problems	 facing	 this	 community	 are	 unemployment,	 substance	 abuse,	 domestic	 violence	 and	
teenage	pregnancies.	The	overcrowding	and	chronic	poverty	leads	to	high	incidences	of	tuberculosis,	
and	 increasing	 levels	 of	 HIV/AIDS.	 Lakeside22	 is	 a	working-class	 community	 and	 it	 provides	 casual	
labour	 to	 industries,	 chain	 stores,	 fishing	 companies	 and	 the	 naval	 base.	 In	 the	 community,	
unemployment	 affects	 the	male	 population	more	 than	 the	 female	 population	 as	 the	 females	 find	
employment	 in	 domestic	 and	 casual	 labour.	Why	 does	 all	 of	 this	matter?	 It	matters	 because	 the	
environment	in	which	the	school	is	situated	plays	a	huge	role	in	the	types	of	learner	that	we	see	at	
our	 school.	 Nine	 schools	 are	 located	within	 the	 ward,	 as	 well	 as	 one	 ‘education	 support’	 school.	
Three	clinics	are	available	in	the	area.		
The	 social,	 political	 and	 economic	 challenges	 facing	 the	 community	 have	 a	 direct	 impact	 on	 the	
condition	of	the	learners.	These	challenges	include	discipline	problems,	malnutrition	and	a	high	rate	





assisted	 through	 various	 interventions.	 One	 such	 intervention	 is	 a	 feeding	 scheme,	 which	 is	
supported	 by	 the	 WCED,	 the	 Peninsula	 Feeding	 Scheme	 and	 soup	 kitchens	 supported	 by	 the	
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Acacia	 School,	 on	 the	 other	 hand,	 has	 three	 occupational	 therapists	 who	 all	 have	 their	 own	




the	 unequal	 distribution	 of	 resources	 stems	 back	 to	 when	 the	 Group	 Areas	 Act	 was	 passed.	 The	
Group	Areas	Act	 that	was	passed	 in	1950	gave	the	government	power	to	demarcate	where	white,	
coloured	 and	 black	 South	 Africans	 could	 reside.	 This	 segregated	 approach	 to	where	 people	were	
allocated	residence	influenced	who	was	privileged	to	go	to	certain	schools.	This	contributed	to	the	
perception	 of	 Education	 District	 C	 as	 being	 the	 gold	 standard	 district	 because	 of	 the	 privileged	
schools	 located	 in	 that	 district.	 Acacia	 School	 was	 located	 in	 a	 township	 that	 was	 created	 to	
accommodate	 predominantly	 coloured	 South	 Africans	 who	 had	 to	 be	 displaced	 from	 District	 Six	
during	the	1970s.	
The	 residential	 area	where	Octave	 School	 is	 situated	was	 established	 in	 1968,	 also	 for	 persons	 of	
colour	under	the	Group	Areas	Act.	With	the	population	size	of	35	000	people,	the	current	problems	
facing	 the	 community	 in	 which	 Octave	 School	 is	 situated	 are	 unemployment,	 substance	 abuse,	
domestic	violence	and	 teenage	pregnancies.	The	overcrowding	and	chronic	poverty	 results	 in	high	
incidences	 of	 tuberculosis	 and	 increasing	 levels	 of	 HIV/AIDS,	 particularly	 amongst	 the	 female	
population.	This	area	is	a	working	class	community	and	it	provides	casual	labour	to	industries,	chain	
stores,	 fishing	 companies	 and	 the	 naval	 base.	 The	 social,	 political	 and	 economic	 challenges	 facing	
this	 community	 have	 a	 direct	 impact	 on	 the	 condition	 of	 the	 learners	 that	 attend	Octave	 School.	
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These	 challenges	 include	 discipline	 problems,	 malnutrition,	 and	 high	 rate	 of	 infectious	 diseases.	
These	also	influence	the	quality	of	teaching.	At	Octave	School	learners	are	assisted	through	various	
interventions.	One	is	through	the	feeding	scheme,	which	is	supported	by	the	WCED.	The	community	


































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































• I	 consider	 one	 of	 the	 strengths	 of	 this	 study	 to	 be	 how	 I	 used	 case	 study	 and	 narrative	
inquiry	 as	 merged	 methodological	 frameworks.	 The	 complimentary	 nature	 of	 the	 two	
fundamental	designs	show	that	without	one	or	the	other	the	occupational	therapists’	voices	
would	not	have	been	heard	in	the	way	it	was	depicted	in	this	study.	
• Foregrounding	 case	 study	 as	 a	 methodology	 also	 afforded	 me	 the	 opportunity	 to	 use	
multiple	 methods	 of	 data	 collection	 resulting	 in	 data	 not	 only	 limited	 to	 the	 five	
occupational	therapists	in	the	study.	
• Another	 strength	 of	 the	 study	 is	 how	 I	 drew	 on	 creative	 writing	 and	 fictional	 writing	
techniques	to	craft	the	narrative	stories	for	each	participant.	These	techniques	helped	me	to	
make	 sense	 of	 the	 data	 gained	 from	 the	 narrative	 interviews	 in	 order	 to	 bring	 the	
participants	to	life	in	a	narrative	form.	
• I	 afforded	 participants	 the	 opportunity	 to	 choose	 their	 own	 pseudonym	 that	 best	 depicts	
















































































































































































































The	 purpose	 of	 this	 PhD	 study	 is	 to	 understand	 how	 education	 policies	 influence	 the	 roles	 of	
occupational	 therapists	working	 in	 specialised	 education;	 and	whether	 this	 influence	 has	 affected	
your	 everyday	 tasks	 and	 routines.	 The	 project	 is	 a	 qualitative	 case	 study.	 This	 means	 that	
information	will	be	collected	using	narrative	interviews	with	each	occupational	therapist.	You	would	
also	be	requested	to	complete	a	reflective	diary,	which	will	be	given	back	to	the	researcher.	All	the	
information	 will	 be	 transcribed	 and	 analysed.	 Transcripts	 and	 reflective	 diaries	 will	 be	 kept	 in	 a	
locked	 cupboard,	 accessible	 only	 to	 the	 researcher.	 Data	 will	 be	 collected	 over	 a	 period	 of	 10	



































This	 study	 bears	 no	 risks	 or	 physical	 harm	 to	 the	 participants.	 However,	 if	 any	 psychological	 or	
emotional	issues	may	arise,	a	referral	to	an	appropriate	professional	would	then	be	advised.	
BENEFITS	OF	THE	STUDY	














































































































































































7. Overberg	 ! Agulhas	School	of	Skills	
! Mispah	Skool	


























































































































































































































































































































































































































































































































tel: +27 021 476 9272  
Fax:  0865902282 


























9. A	 photocopy	 of	 this	 letter	 is	 submitted	 to	 the	 principal	 where	 the	 intended	 research	 is	 to	 be	
conducted.	
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